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MOTTOS 
 
                        
and (remember) when Your Lord proclaimed: "If You give thanks (by accepting 
faith and worshipping none but Allâh), I will give You more (of Her Blessings), 
but if You are thankless (i.e. disbelievers), Verily! Her punishment is indeed 
severe." (Q.S. Ibrahim:7) 
....           ... 
. ...and Whosoever puts his trust In Allâh, Then He will suffice Him....(Q.S. At-
Thalaq:3) 
―Your time is limited, so don‘t waste it living someone else‘s life. Don‘t let the 
noise of others‘ opinions drown out your own inner voice. And most important, 
have the courage to follow your heart and intuition.‖ 
Steve Jobs 
 
―The Way Get Started Is To Quit Talking And Begin Doing.‖ 
Walt Disney 
 
Ain‘t about how fast I get there 
Ain‘t about what‘s waiting on the other side  
It‘s the climb 
Miley Cyrus 
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ABSTRACT 
 
Arina Azka. 2017. A Descriptive Study on Teaching Learning Process in English 
Department of Balai Latihan Kerja Surakarta. Thesis. Surakarta. English 
Education Department, Islamic Education and Teacher Training Faculty. The 
State Islamic Institute of Surakarta. 
 
Advisor : NurAsiyah, S.S, M.A. 
Keywords : Teaching Learning Process, English for Occupational 
Purpose, English for Frontliner, Balai Latihan Kerja Surakarta 
 
This study was aimed to desribe the teaching learning process of English 
in English Department of Balai Latihan Kerja Surakarta which English is used in 
workplace or English for Occupational Purpose. It is conducted to describe the 
learning objective, the material, the teaching methodology, the classroom 
procedure, the media, the role of teacher and learners, the problem faced by the 
learners and the solution for the learners‘ problem. 
 The researcher used descriptive qualitative research design. The subject 
were the English department teacher and students of BLK Surakarta. The students 
were the third session of BLK training in the year of 2017. The main instrument of 
this research was the researcher, who was supported by some instruments, i.e: 
observation form, interview guide, and documentation.  
 The findings were classified into seven categories. They were learning 
objective, the material, the teaching methodology, the classroom procedure, the 
media, the role of teacher and and learners, the problem faced by the learners and 
the solution of their problem. From the findings, the researcher found that the 
learning objective is to be a frontliner. The syllabus used by the teacher was in 
form of module and the material used were not only from the module but the 
teacher also varied from the additional material. The teacher implemented Role 
Play in every meeting. The classroom activities  were  the material overview, 
discussion, and practice. The media used by the teacher were telephone, LCD, and 
laptop. The teacher, in BLK called instructor had some roles; as teacher, as a 
material provide, as a researcher, and as an evaluator while the role of students 
was a negotiator between their selves and the learning process. During learning 
English for frontline in BLK Surakarta, the students faced three problems they 
were pronunciation difficulties, word choosing and usage difficulties, and 
grammar problem. Based on the findings, some suggestion were given to increase 
the success of students and the institution of BLK Surakarta.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Language is the primary source of communication. It is a tool 
through which thoughts, feelings, and ideas between individuals are 
exchanged. Language differentiate between human being and animals. 
There are thousands of languages in the world, and the most common used 
is English. As such, it is useful and even necessary language to know. 
English is also language of of science and technology. According to the 
research that have been noted by Maurais and Morris (2003), the field of 
science and technology also rely on the English language.  
In addition, Prof. Dr. S.Mohanraja as one of the keynote speakers 
from The English and Foreign Language University, India) in a general 
lecture at ICEL (International Conference on e-Learning) 2013 which 
discusses the importance of English in education especially in developed 
countries. ―Why English? Because, English is language across the 
curriculum, language of empowerment, language with large vocabulary‖. 
In the field of education, we find out that English is so essential from 
many references, syllabi in education are written in English. Most of the 
research and studies in any given scientific field will be written in English 
as well. The importance of English existence also in the internet, the press, 
the entertainment, the travel and the business. That‘s why everyone needs 
to learn the language in order to get in touch on an international level.  
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English has become an important competency that people need. 
Especially the young generation in every country, including Indonesia. As 
an international language, English is required to interact with the global 
community, especially in the era of Asean Economic Community or AEC. 
As one of the participant of AEC, Indonesia has many challenges and 
preperations to face the phenomenon, especially in the way to 
communicate with other workers from different country. (Rzy , 2016) 
Indonesians find English quite challenging to be learned. A number 
of issues have been the cause of language problems, for instance: 
inappropriate learning system, Indonesians‘ perspective, and lack of 
motivation which disable Indonesian from learning English (Meizi in 
Collaborative Research Center). As a form of concern, Indonesian 
government begin to encourage the community by providing free English 
course. Indonesian Ministry of Manpower through Balai Latihan Kerja 
(BLK) provides a free course and work training for people who wants to 
obtain a deeper knowledge in any fields. BLK claimed this free training is 
also an effort to reduce the unemployment rate in Indonesia.  
Currently, BLK spread throughout Indonesia amounted to 301. A 
total of 17 BLK are owned by the central government or called BLK 
Central Technical Implementation Unit (UPTP). The rest is owned by the 
Provincial and Regency / Municipal Governments or known as BLK of the 
Regional Technical Implementation Unit (UPTD) (Auzi, 2017). BLK 
Surakarta is one of the Central Technical Implementation Unit under the 
Directorate General of Training and Productivity Development of the 
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Ministry of Manpower of the Republic of Indonesia. The Center for 
Industrial Work Surakarta has the main task of conducting training, 
productivity improvement, certification, consultation and cooperation and 
training institute empowerment. 
The researcher did the pre observation research on August 1st 2017, 
According to mr. Iman, one of the staff, BLK Surakarta provide free 
training not only for Surakartans but also all people from outside of 
Surakarta who want to join the training. Training program of BLK 
Surakarta is entirely funded by the government. Trainees have the right to 
enjoy the training facilities provided during the training at BLK Surakarta.  
Some of expertise that is facilitated by BLK Surakarta is 
automotive engineering, welding, electrical engineering, graphic design, 
image design of the building, dressmaking, cookery, business and 
management, foreign language including English language. According to 
miss Lina, one of instructor in English department, while the researcher 
did the pre-observation research on August 2nd 2017 , English department 
of BLK Surakarta focused to give trainings on front line job. She explained 
that so many factories or industries like outsourcing enterprise need many 
workers in customer services position, especially who are mastering 
English language. English language taught in BLK Surakarta could be 
different from English learning in general because English language here 
is taught as provision to be a frontliner worker which means English is 
based on English for Occupational Purpose.  
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Within a period of two months of training, the trainees who, in fact, 
come from different educational backgrounds, are expected to master the 
ability of English to work as a frontliner. Considering that time is limited, 
the learning process at BLK is designed in such a way that trainees can 
master the English language and can apply it as they work as a frontliner. 
The selection of teaching materials and the use of methods is very 
influential in the success of the training. Because the English language 
learning for the frontliner includes sales presentation, telephoning skills, 
how to deal with customer complaints and so on, the instructor chooses 
teaching methods that emphasize practice such as pair work, role play, and  
giving presentation. In addition to the selection of learning methods, 
instructors need to use media that support learning.  
The learning facilities in the theoretical room in English 
Department include white board, white board marker and eraser. 
Presentation media uses a set of multimedia consisting of laptop with 
Microsoft Powerpoint program, LCD projector, LCD screen, and 
telephone device. Hamalik (1994) pointed out that the use of teaching 
media in teaching and learning can generate new desires and interests, to 
encourage motivation and stimulation and learning activities, and even 
brought a psychological influences on students. 
Based on the background study above, the researcher is interested 
to conduct a research entitled ― A Descriptive Study on Teaching Learning 
Process in English Department of Balai Latihan Kerja Surakarta‖. The  
researcher aims to dig a clear description about how is English teaching 
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learning process in Balai Latihan Kerja Surakarta dealing with English 
Occuopational Purpose: to be a frontliner. 
B. Problem Limitation 
Based on the background study above, the researcher makes a 
limitation of the study. The limitation of the study has a function to specify 
the object of this research. The research concerns with English teaching 
learning process in the third session of English Department of Balai 
Latihan Kerja Surakarta which held on June till August 2017. The 
teaching learning process including the teaching objective, the material, 
teaching method, classroom procedure, the role of teacher and learner, and 
the media in English Department of BLK Surakarta. 
 
C. Problem Statement 
 The problem of the study can be formulated as follows:  
1. How is teaching and learning process in English Department of 
Balai Latihan Kerja Surakarta in the year of 2017? 
2. What are the problems faced by English Department students of 
Balai Latihan Kerja Surakarta in the year of 2017? 
3. What are the solutions for  English Department students of Balai 
Latihan Kerja Surakarta in the year of 2017? 
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D. The Objective of The Study 
Based on the problem statement above, the objectives of this study 
can be stated below: 
1. To describe the teaching learning process in English Department of 
Balai Latihan Kerja Surakarta in the year of 2017. The teaching 
learning process include: the teaching objective, the material, the 
method used by the teacher, the media, the classroom procedure, the 
role of both teacher and learner  in English Department of Balai 
Latihan Kerja Surakarta. 
2. To find  the problems faced by English Department students of Balai 
Latihan Kerja Surakarta. 
3. To find the solutions for  English Department students of Balai 
Latihan Kerja Surakarta 
 
E. The Benefits of The Study 
The result of this research is expected to give two kinds of benefits. 
The benefits of this study are as follow: 
1. Theoretical Benefits 
The result of the research, theoritically will give a contribution 
as an additional source and references for those who conduct a 
research dealing with the teaching and learning English language for 
occasional purpose. 
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2. Practical Benefits 
This research is expected to give clear description of the 
teaching learning process in English Department of Balai Latihan 
Kerja Surakarta which is divided into some parts; teaching objectives, 
the material given, the classroom techniques, the teacher‘s role and 
student‘s role, the assesment, and the media used in English 
Department of BLK Surakarta. 
F. Key Term 
1. Teaching Learning Process 
Brown (2000: 7) defines teaching as showing or helping 
someone to learn how to do something, giving instructions, guiding in 
the study of something, providing with knowledge, causing to know or 
understand. Susan (2010:3) states that learning is a process that leads 
to change, which occurs as a result of experience and increases the 
potential of improved performance and future learning. The definition 
of process itself is a series of actions that you take in order to achieve a 
result (Cambridge Dictionary). 
Teaching learning process is a process that contains a series of 
actions of teachers and students on the basis of reciprocal relationships 
that take place in educational situations to achieve certain goals. The 
composition of the learning plan format includes the learning 
objectives (competence and competency indicator), lesson material, 
learning activities, tools / media required, the teaching method and 
evaluation of learning (Moore, 2001:126 ). 
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2. English Department  
The English department in this research refers to one of the 
training programs at BLK Surakarta which trains the trainees as a 
competent frontliner.  
3. Balai Latihan Kerja Surakarta 
Balai Latihan Kerja (BLK) Surakarta is one of the Central 
Technical Implementation Unit under the Directorate General of 
Training and Productivity Development of the Ministry of Manpower 
of the Republic of Indonesia. The Center for Industrial Work Surakarta 
has the main task of conducting training, productivity improvement, 
certification, consultation and cooperation and training institute 
empowerment. Some of expertise that is facilitated by BLK Surakarta 
is automotive engineering, welding, electrical engineering, graphic 
design, image design of the building, dressmaking, cookery, business 
and management, foreign language including English language. 
Trainees can choose the specific skills they need or they are interested 
in (kios3in1.net) 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Review 
1. Teaching Learning Process 
Brown (2000: 7) defines teaching as showing or helping someone 
to learn how to do something, giving instructions, guiding in the study of 
something, providing with knowledge, causing to know or understand. 
Susan (2010:3) states that learning is a process that leads to change, which 
occurs as a result of experience and increases the potential of improved 
performance and future learning. The definition of process itself is a series 
of actions that you take in order to achieve a result (Cambridge 
Dictionary). 
Teaching learning process is a process that contains a series of 
actions of teachers and students on the basis of reciprocal relationships 
that take place in educational situations to achieve certain goals. The 
composition of the learning plan format includes the learning objectives 
(competence and competency indicator), lesson material, learning 
activities, tools / media required, the teaching method and evaluation of 
learning (Moore, 2001:126 ). 
a. Learning Objective 
The main aims of the teaching and learning process is to 
enable the learners to acquire information in its general sense.  
Concerning ESP Basturkmen (2006: 133) states the existence of 
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five broad objectives, which are also applied to EAP, on which 
specific teaching process is based and should be reached: 
1. To reveal subject-specific language use: this objective aims to 
demonstrate to the learners how the language is used in the 
target setting. 
2. To develop target performance competencies: this objective is 
concerned with what learners do with language and the needed 
skills to be competent. ―This orientation can be categorized as 
a proficiency objective, according to Stern‘s classification‖ 
(Basturkmen, 2006: 135). 
3. To teach underlying knowledge: the aim is to focus on 
developing students‘ knowledge of fields of study or work in 
addition to their language skills. ―The objective of teaching 
underlying knowledge can be classified as a cultural 
knowledge objective, according to Stern‘s categorization 
(1992)‖ (Basturkmen, 2006: 137). 
4. To develop strategic competence. ―Strategic competence is the 
link between context of situation and language knowledge‖ 
(Basturkmen, 2006: 139) and enables successful and efficient 
communication. 
5. Foster critical awareness: ―This objective can be linked to the 
cultural knowledge and affective objectives in Stern‘s (1992) 
classification‖ (Basturkmen, 2006: 143) and aims at making 
students conscious and culturally aware of the target situation. 
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It is evident that great similarity exists between the objectives 
established by Stern (1992) for language education and the 
ones stated by Basturkmen for ESP context. The teaching  
learning process associated to appropriate methodology may 
result in mastery of language by correctly using it in the 
context. 
b. Material 
In the field of education, material is a spectrum of 
educational materials that teachers use in the classroom to support 
specific learning objectives, as set out in lesson plans,or syllabus. 
(Lewis, 2016) 
A syllabus is an implicit statement of view on the nature of 
language and learning. A syllabus will normally be expressed in 
terms of what is taken to be the most important aspect of language 
learning. (Hutchinson and Waters, 1987:90). It is a working 
document that should be used flexibly and appropriately to 
maximize the aims and processes of leaarning. 
In addition, Hutchinson (1987) suggests four approaches in 
a course design process which can be a foundation to design an 
EOP syllabus; a language-centred syllabus, a skill-centred syllabus, 
a learning-centred approach and a post-hoc approach. A skill-
centred syllabus aims not to present and practice language items, 
but rather to provide opportunities for learners to employ and 
evaluate the skills and strategies considered necessary in the target 
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situation. A skill-centered approach will often lay great store by the 
use of authentic texts.  
c. English for Occasional  Purpose  Teaching Methodology 
There is nothing specific about ESP methodology. The 
principles which underlie good ESP methodology are the same as 
those that underlie sound English Language Teaching methodology 
in general. Similarly, at the level of techniques the ESP teacher can 
learn a lot from General English practice. The teacher who has 
come to ESP from GE need not to think that a whole new 
methodology must be learnt. The classroom skills and techniques 
acquired in GE teaching can be usefully employed in the ESP 
classroom. (Hutchinson and Waters, 1987:142) 
Teaching method is an overall plan for the orderly 
presentation of language material, no part of which contradicts, and 
all of which based upon, the selected approach (Anthony in 
Richards, 2001). According to Douglas Brown (1994: 16) method 
is generalized set of classroom specification for accomplishing 
linguistic objectives. There are many kinds of methodology in 
language teaching as a foreign language. They are Grammar 
Translation Method, Content-based learning, Community 
Language Learning, Total Physical Respones, Communicative 
Language.  
Jack C Richards (2006: 4) Communicative Language 
Teaching (CLT) emphasizes learning a language through genuine 
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communication. Learning a new language is easier and more 
enjoyable when it is truly meaningful. Communicative teaching is 
based on the work of sociolinguists who theorized that an effective 
knowledge of a language is more than merely knowing vocabulary 
and rules of grammar and pronunciation. Learners need to be able 
to use the language appropriately in any business or social context.  
Over the last three decades, theorists have discussed (and 
continue to discuss) the exact definition of communicative 
competence. They do agree, however, that meaningful 
communication supports language learning and that classroom 
activities must focus on the learner‘s authentic needs to 
communicate information and ideas. 
Grammar, pronunciation, and vocabulary are, of course, 
necessary parts of effective communication. With the 
communicative method two primary approaches may be taken. 
Some teachers prefer to teach a rule, then follow it with practice. 
Most, though, feel grammar will be naturally discovered through 
meaningful communicative interaction. 
The communicative approach is a flexible method rather 
than a rigorously defined set of teaching practices. It can best be 
defined with a list of general principles. In Communicative 
Language Teaching (1992), expert David Nunan lists these five 
basic characteristics: 
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1. An emphasis on learning to communicate through interaction in 
the target language. 
2. The introduction of authentic texts into the learning situation. 
3. The provision of opportunities for learners to focus, not only on 
language but also on the learning process itself. 
4. An enhancement of the learner‘s own personal experiences as 
important contributing elements to classroom learning. 
5. An attempt to link classroom language learning with language 
activities outside the classroom. 
As these features show, the communicative approach is 
concerned with the unique individual needs of each learner. By 
making the language relevant to the world rather than the 
classroom, learners can acquire the desired skills rapidly and 
agreeably.  
The contrast between what we have called ―traditionalism‖, 
and communicative language teaching (CLT) proposed by David 
Nunan (1992), is shown in Table 1. The table presents contrasts in 
relation to theories of language and learning, and in relation to 
objectives, syllabus, classroom activities and the roles of learners, 
teachers and material.  
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Table 1.1 The difference between Traditional and Communicative Language 
teaching 
Teaching Traditionalism Communicative Language 
Theory of 
Language 
Language is a system of rule-
governed structures 
hierarchically arranged. 
Language is a system for 
the expression of 
meaning: primary 
function-interaction. 
Theory of Learning Habit formation: skills are 
learned more effectively if 
oral precedes written; analogy 
not analysis. 
Activities involving real 
communication; carrying 
out meaningful tasks and 
using language that is 
meaningful to the learner 
promote learning. 
Objective  Control of the structures of 
sound, form, and order, 
mastery over symbols of the 
language; goal-native speaker 
mastery. 
Objective will reflect the 
needs of learner; they will 
include functional skills 
as well as linguistics 
objectives. 
Syllabus  Graded syllabus of 
phonology, morphology, and 
syntax. Contrastive analysis. 
Will include some or all 
the following: structures, 
functions, notions, 
themes, tasks. Ordering 
will be guided by learner 
needs. 
Activities  Dialogues and drills; 
repetition and memorization; 
pattern practice. 
Engage learners in 
communication; involve 
process such as 
information sharing, 
negotiation of meaning 
and interaction. 
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Teaching Traditionalism Communicative Language 
Role of Learners Organism that can be directed 
by skilled training techniques 
to produce correct responses. 
Learner as negotiator, 
interactor, giving as well 
taking. 
Role of Teacher Central and active; teacher-
dominated method. Provides 
model; controls direction and 
pace. 
Facilitator of the 
communication process, 
needs analyst, counselor, 
process manager. 
Role of materials Primarily teacher oriented. 
Tape and visuals; language 
lab often used. 
Primarily role of 
promoting communicative 
language use; task based, 
aunthentic materials. 
 
d. Classroom Procedure 
Learning cannot take place in chaotic classroom, so 
students need to be engaged in meaningful activities and transition 
are seamless, not losing valuable instructional time with 
noninstructional matters. Clear routines have been established by 
the teacher so that the students take on greater responsibilty in the 
classroom. Managing classroom procedure is based on the method 
of teaching used by the teacher.  
The classroom procedure focuses on the way a method 
handles the presentation, practice, and feedback phases of teaching. 
Here, for example, is a description of the procedural aspects of a 
Communicative Language Teaching: Finocchiaro and Brumfit (In 
Richards, 2001;171) offers a lesson outline for teaching the 
function ― making a suggestion ― for the learner in the beginning 
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level of secondary school program that suggests that CLT 
procedures are evolutionary rather than revolutionary : 
1. Presentation of a brief dialog or several mini-dialogs 
2. Oral practice of each utterance of the dialog segment to be 
presented that day 
3. Question and answer based on the dialog topic. 
4. Question and answer related to the student‘s personal 
experience 
5. Study one of the basic communicative expression in dialog. 
6. Learner discovery of generalizations or rules underlying the 
functional expression 
7. Oral recognition, interpretative activities 
8. Oral production activities-proceeding from guided to freer 
communication activities 
9. Copying of the dialog or modules if they are not in the class 
text 
10. Sampling of the written homework assignment 
11. Evaluation of learning.  
e. Teacher‘s Role and Students‘ Role 
1. Teacher‘s Role 
a) Resource Provider 
Teachers help their colleagues by sharing instructional 
resources. These might include Web sites, instructional 
materials, readings, or other resources to use with students. 
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They might also share such professional resources as articles, 
books, lesson or unit plans, and assessment tools. (Killion, 
2007:74) 
b) Instructional Specialist 
An instructional specialist helps colleagues implement 
effective teaching strategies. This help might include ideas for 
differentiating instruction or planning lessons in partnership 
with fellow teachers. Instructional specialists might study 
research-based classroom strategies (Marzano, Pickering, & 
Pollock, 2001); explore which instructional methodologies are 
appropriate for the school; and share findings with colleagues. 
c) Curriculum Specialist 
A curriculum and instruction specialist is a school 
administrator who works on developing and improving 
curricula and assessing the effectiveness of curricula and 
instruction. Improvements are made through research, 
development, and testing of new curricula and teaching 
methods, selecting appropriate textbooks and materials for use 
in the classroom, advising teachers and administrators on 
education regulations, and suggesting innovative ideas that will 
enhance teaching and learning. (Killion, 2007:74) 
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d) Classroom Supporter 
Classroom supporters work inside classrooms to help 
teachers implement new ideas, often by demonstrating a lesson, 
coteaching, or observing and giving feedback. Blase and Blase 
(2006:22) found that consultation with peers enhanced 
teachers' self-efficacy (teachers' belief in their own abilities 
and capacity to successfully solve teaching and learning 
problems) as they reflected on practice and grew together, and 
it also encouraged a bias for action (improvement through 
collaboration) on the part of teachers.  
e) Learning Facilitator 
A learning facilitator designs effective processes that 
engage all learners in the content and help learners create the 
content. They therefore tend to be more learner-centered, and 
as facilitators, help learners co-create the learning experience 
such that they get what they need from it (Steven, 2011:11). 
f) Mentor 
As mentor, teachers typically pass on knowledge of 
subjects to improve educational achievement. Secondarily, 
teachers mentor students to facilitate personal development, 
encourage students to make wise choice, or help them make 
the transition from school to career. Mentors serve as role 
models; acclimate new teachers to a new school; and advise 
new teachers about instruction, curriculum, procedure, 
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practices, and politics. Being a mentor takes a great deal of 
time and expertise and makes a significant contribution to the 
development of a new professional. (Zeeb in Lois, 2002:27) 
g) Catalyst for Change 
Teacher leaders can also be catalysts for change, 
visionaries who are ―never content with the status quo but 
rather always looking for a better way‖ (Larner, 2004:32). 
Teachers who take on the catalyst role feel secure in their own 
work and have a strong commitment to continual improvement. 
They pose questions to generate analysis of student learning. 
h) Learner 
Killion stated that among the most important roles 
teacher leaders assume is that of learner. Learners model 
continual improvement, demonstrate lifelong learning, and use 
what they learn to help all students achieve. (Killion, 2007:75) 
i) Roles for All 
Teachers exhibit leadership in multiple, sometimes 
overlapping, ways. Some leadership roles are formal with 
designated responsibilities. Other more informal roles emerge 
as teachers interact with their peers. The variety of roles 
ensures that teachers can find ways to lead that fit their talents 
and interests. Regardless of the roles they assume, teacher 
21 
 
 
 
leaders shape the culture of their schools, improve student 
learning, and influence practice among their peers. 
2. Learners‘ Role 
If the teacher has many roles in teaching learning 
process, the learners also have many roles. Learners‘ roles are 
regarder as the involvement of student in teaching and 
learning activities. The role of the learners will therefore 
related to: approaches to learning, attitudes to learning, 
preferred learning styles and strategies, preferred learning 
activities, patterns of learner to learner interaction, pattern of 
learner to teacher interaction, degree of control learners 
exercise over their own learning, how learners characterize 
affective teaching, how learners characterize affective 
learning. (Richard and Rogers, 1995:13) 
The researcher conluded from the explanation above 
that in teaching learning process, to make the teaching 
learning process run well the teacher and the learners must 
perform their roles effectively. The effective teacher 
performs many functions that can be organized into three 
major roles: (1) making wise choices about the most effective 
instruction strategies to employ, (2) designing classroom 
curriculum to facilitate student learning, and (3) making 
effective use of classroom management techniques (Marzano, 
Pickering, & Pollock, 2001).  
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f. Media in Teaching Learning Process 
1. Definition of Media  
The meaning of media is often related with means of 
communication. The term media often refers of any device that 
brings information from the source of message to the 
destination. In our daily life, we can see some examples. They 
are television, radio, book, record, and picture. Media are any 
devices that assist an instructor to transmit to learner facts, 
skills, attitudes, knowledge and appreciation or additional 
materials used when using a particular teaching method to 
make learning easy, as it intends to help both the teacher to 
teach more reflectively and the learner to grasp the concepts 
more effectively. Roblyer (2010) states media such as slides 
and films delivered information in more concrete and therefore 
more effective ways than lectures and books did. 
According to Kamaludin (2009) media is facilities, 
resources or tools to utter expressions of art, the line form that 
is used by people to produce message or information. Any 
components around the students that can convey messages that 
motivated the students to learn. Any forms of communication 
whether printed or audio visual, as well as their 
instrumentation are a means that transmits message from 
transmitter to receiver and enables human being to influence 
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other people who do not have contact with him or her 
immediately.   
Media are part of communication. Wherever 
communication is held, media is always used. The use of 
media is needed to ensure effective communication in order to 
improve the effect of instruction. In the teaching and learning 
process, media is the way of teacher to communicate with the 
students. It is not only helping the teacher to communicate and 
send a message to the students but also to give some responses 
so the students can carry meaningful learning experiences. 
2. Functions of Media in Teaching and Learning Process  
The function of using media is meaningful and clear 
for the students.  Teaching and leaning methods are various. 
The students become more creative to do various activities, 
for example, creating an interesting learning atmosphere and 
solving limited space which increase students‘ motivation. 
Students develop based on their interest and speed conveying 
direct interaction with the environment, and having the same 
experience. Smaldino (2002:  12) explains five roles of media 
in learning as follows: 
a) Thematic Instruction  
Thematic instruction is known as the teachers‘ ways 
on organizing their instructions around topics. Elementary 
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teachers in particular are integrating content and skills from 
many subjects.  
b) Portfolios  
A portfolio is a collection of students‘ work that 
illustrates growth over a period of time. Portfolios often 
include such artifacts as students-produced illustrated books, 
videos and computer multimedia projects. Saskatchewan 
Learning (2007) described portfolios as purposeful 
collections of student work that can serve as the basis for 
evaluation of student effort, progress, and achievements in 
English language arts. 
c) Distance Education  
A rapidly developing approach to instruction 
worldwide is known as distance education. The 
distinguishing characteristic of distance education is the 
separation of the instructional team and students during 
learning. As a consequence, the course content must be 
delivered by instructional media. Based on the discussion 
above the media serve many functions in the teaching and 
learning process. Media are not only able to be the 
teacher‘s language but also to help add elements of reality 
and motivate the students by bringing the slice of real life 
into the classroom. Besides, media provide clear context, 
meaning and guidance that can make students enthusiastic 
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in learning English. Therefore, it is clear that media are 
very useful and really needed for the teaching and learning 
process. (Smaldino, 2002:13) 
d) Instructor-directed learning  
A common use of media in an instructional situation 
is for supplemental support of the ―live‘ instructor in the 
classroom. Certainly, properly designed media can enhance 
and promote learning and support teacher-based instruction. 
Advance organized can be effective instruments for 
ensuring that media play their proper role as supplemental 
supporters of instructions.  
e) Learner-directed learning  
Media can also be used effectively in formal 
education situations where a teacher is not available or is 
working with other students. Media are often ―packaged‖ 
for this purpose; objectives are listed, guidance in achieving 
objectives is given, materials are assembled, and self 
evaluation guidelines are provided.   
Based on the discussion above, it can be concluded 
that media play an important role in the teaching and 
learning of English. Media are not only able to be the 
teacher‘s language but also to help add elements of reality 
and motivate the students by bringing the slice of real life 
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into the classroom. Besides, media provide clear context, 
meaning and guidance that can make students enthusiastic 
in learning English. It is clear stated that media are very 
useful and really needed for the teaching and learning 
process. There are various kinds of media that can be used 
in the teaching and learning process. Teachers should know 
what kind of media those are appropriate to the students in 
the teaching and learning process. According to Smaldino 
(2002), there are six kinds of media: text, audio, visuals, 
video, manipulative and people. 
3. Kinds of Media 
According to Hamalik in Asnawir and Basyiruddin 
(2002:28) there are four classification of teaching media: 
a. Visual Media, such as filmstrip, transparency, micro 
projection, bulletin board, pictures, illustration, chart, 
graphic, poster, map, and globe. 
b. Audited Media, such as phonograph record, electric 
transcript, radio, recorder of tape recorder. 
c. Audio Visual Media, such as film, TV, and three 
dimensions things 
d. Dramatization, such as role play, socio drama, etc. 
Any kinds of media can be used according to 
learning needs or learners‘ interest. The use of media is 
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expected to ease the learnings and make the learners 
become more interested in the process of learning. 
2. English For Specific Purpose 
a. Definition of English for Specific Purpose 
English for Specific Purposes (ESP) is a learner-centered 
approach to teaching English as an additional language, which 
focuses on developing communicative competence in a specific 
discipline such as academics, accounting, agrology, business, IT, 
and engineering. Hutchinson and Waters (1987) define that ESP is 
an approach to language learning which is based on the needs of 
student. Dudley-Evans and John (In Endang,2016) also describe 
ESP as an approach that concerns not only learners‘ language 
issues, but also the design of the methodology and activities related 
to students‘ disciplines. Basturkmen (2010: 32) adds that ESP has 
funtioned to help language learners cope with the feature of 
language or to develop the competencies needed to functioning a 
discipline, profession or workplace. 
ESP must be seen as an approach not as a product. ESP is 
not a particular kind of language or methodology, nor does it 
consist of particular type of teaching material. It is an approach to 
language learning, which is based on learner need. ESP, then, is an 
approach to language teaching in which all decision as to content 
and method are based on the learners‘ reason for learning. 
(Hutchinson and Waters, 1987:27) 
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Because ESP focuses on teaching specific language and 
communication skills, ESP course design usually includes a stage 
in which the course developers identify what specific language and 
skills the group of language learners will need. The identification 
of language and skills is used in determining and refining the 
content for the ESP course. It can also be used to assess learners 
and learning at the end of the course. This process is termed ‗needs 
analysis‘. 
 Chambers (In Huthinson, 1980) states that Needs analysis 
should be concerned with the establishment of communicative 
needs and their realizations, resulting from an analysis of the 
communication in the target situation – what I will refer to as target 
situation analysis.  
Dudley-Evans and St John (1998: 125) offer a ‗current 
concept of needs analysis‘ 
a) Professional information about the learners: The tasks and 
activities learners are/will be using English for – target 
situation analysis and objective needs. 
b)  Personal information about the learners: Factors which may 
affect the way they learn such as previous learning experiences, 
cultural information, reasons for attending the course and 
expectations of it, attitude to English– wants, means and 
subjective needs. 
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c)  English language information about the learners: What their 
current skills and language use are – present situation analysis 
– which allows us to assess  
d) The learners‘ lacks 
e) Language learning information: Effective ways of learning the 
skills and language in (d) – learning needs. 
f) Professional communication information about (a): Knowledge 
of how language and skills are used in the target situation – 
linguistic analysis, discourse analysis, genre analysis. 
g) What is wanted from the course. 
h) Information about how the course will be run – means analysis. 
In accordance with Dudley Evans and St. John‘s above,, 
Basturkmen explained that Needs analysis in ESP refers to a 
course development process. In this process the language and 
skills that the learners will use in their target professional or 
vocational workplace or in their study areas are identified and 
considered in relation to the present state of knowledge of the 
learners, their perceptions of their needs and the practical 
possibilities and constraints of the teaching context. The 
information obtained from this process is used in determining and 
refining the content and method of the ESP course. The needs 
analysis process involves: 
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1) Target situation analysis: Identification of tasks, activities and 
skills learners are/will be using English for; what the learners 
should ideally know and be able to do. 
2) Discourse analysis: Descriptions of the language used in the 
above. 
3) Present situation analysis: Identification of what the learners 
do and do not  know and can or cannot do in relation to the 
demands of the target  situation. 
4) Learner factor analysis: Identification of learner factors such as 
their motivation, how they learn and their perceptions of their 
needs. 
5) Teaching context analysis: Identification of factors related to 
the environment in which the course will run. Consideration of 
what realistically the ESP course and teacher can offer. 
(Basturkmen, 2010: 34) 
3. English for Occupational Purpose (EOP) 
a. Definion of EOP 
EOP is a branch of English for Academic Purposes (ESP). 
Dudley-Evans& John (1998:6). EOP refers to English that is not 
for academic purposes; it includes professional purposes in 
administration, medicine, law and business, and vocational 
purposes for nonprofessionals in work or prework situations 
(Dudley-Evans & St. John, In Dan Kim; 2008:40 ). 
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EOP is basically intended to improve the English language 
skills of learners so as to provide additional value to their 
professions. Kim explained that the EOP is focused on improving 
English skills related to the world of work. EOP is also 
implemented in adult learners. EOP usually starts with needs 
analysis (both students, teachers, administrators, and stakeholders) 
and then proceeds to test job domain specifications. 
Needs analysis, as described by Hutchinson and Waters 
(1987) are all related to the following: 
1. The necessity, is what the learners must know in order to play 
an active role in the English learner. 
2. Desire, which is what encourages learners to learn English 
3. Shortcomings or weaknesses, namely things that need to be 
mastered by the learner. 
Furthermore, Hutchinson and Waters suggest the following 
three things for the EOP to achieve its goals well: 
1.  Select teaching materials. Selection of appropriate teaching 
materials will determine the success of English learners for 
the profession. Good material is based on textual conformity 
and activities to the needs of learners. Textbooks should be 
varied. So is the case with learning activities. Activity should 
refer to four skills (listening, speaking, reading, and writing). 
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2.  Determine the proper activities of the text. The selected text 
should be related to their workplace. Selection of appropriate 
activities will be able to motivate learners to learn English. 
3.  Establish a conducive learning environment. Learner 
atmosphere should be fun so it can motivate learners to be 
able to use the English skills well. 
From the theory above, it can be concluded that for the 
learning of English for Occasional purpose to be efficient, a 
teaching material designer must be able to choose the teaching 
materials suitable for the needs of learners, ensuring the suitability 
of activities with the selected text, and consider the learning 
environment conducive to Learners. 
b. EOP Course Design 
Designing a course is fundamentally a matter of asking 
question in order to provide a reasoned basis for the subsequent 
procesess of syllabus design, material writing, classroom teaching 
and evaluation. Hutchinson and Waters (1987) state that course 
design is the process of the interpreting the raw needs analysis data 
to produce an integrated series of learning experiences to lead 
learners to a particular state of knowledge. Basturkmen (2010) 
concludes that Needs analysis is a key component in EOP course 
design and development. 
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c. Teaching material for EOP-based English learners  
Dudley-Evans and St. John states that the teaching 
materials used in the EOP approach are as follows: 
1. Sources or study materials are authentic material drawn 
from various sources in the form of text, magazine and 
newspaper articles, brochures, audio, audio visual, and TV 
programs.  
2. Elements developed include language skills (listening, 
speaking, reading, and writing) and language knowledge 
(grammar, vocabulary, and pronunciation). 
Furthermore Dudley-Evan and John explained that the 
material taught is not separate but well integrated. For example, 
listening and speaking materials can be taught simultaneously. In 
addition, the EOP approach focuses more on speaking skills so that 
learners can apply English in their workplace. 
 
B. Previous Related Studies 
Endang Yekti Utami (2016) wrote her thesis entitled A 
Descriptive Study on Teaching Speaking by Using Communicative 
Method in Agriculture Faculty at Second Semester Students of UNIBA 
Surakarta in Academic Year of 2015/2016. She conducted a descriptive 
research on English Agricultural field.  
The objective of the research were to know the method used by 
the lecturer and to know the students‘ perception due to the process of 
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teaching speaking in Agriculture faculty of UNIBA Surakarta.  The 
result of this research showed that the lecturer of Agriculture Faculty 
used 3 methods to teach English speaking to the second semester 
students of UNIBA Surakarta, they are Communicative Language 
Teaching, Audio Lingual Method, and Direct Method, and the students‘ 
perception due to the preparation was average because the lecturer 
often prepare the material before entering the classroom such as slides 
of power point or papers. The students‘ perception due to the 
presentation was above average because the lecturer made various 
activities in teaching speaking. And the last, the students‘ perception 
due to the method of the lecturer was above average because the 
lecturer gave appropriate techniques in correcting students‘ error, the 
lecturer elicited the students‘ responses.   
Deni Fitri Wahyuningsih (2016) wrote her thesis entitled 
Descriptive Study on Teaching English for The Nursing Students of 
STIKES Aisyiyah Surakarta at The First Semester in Academic Year 
2015/2016. She conducted a descriptive research on English for 
Medical Purpose.  
The objective of this study were to know the teching technique, 
materials, and assesment that the lecturer used in teaching English for 
the nursing students, and to describe the teaching process of English 
subject for the nursing students of STIKES Aisyiyah Surakarta. The 
result of this research showed that the dominant techniques that the 
lecturer used were GTM on teaching writing and role play on teaching 
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speaking, the material were General English handout and Medical 
English handout, and the teaching process were on teaching admission 
interview material, the last the assesment was on unit II about the 
admission interview. 
Edi Nurcahyono (2015) wrote his thesis entitled The English 
Learning Process of Street Vendors in Kasunanan Surakarta Palace. 
His research is focused only on learning process of street vendors n 
Kasunanan Palace. This research talks about English Language 
Aqcuisition as a second language.  
The objective of this research were to know how was the 
English learning process of Street vendors in Kasunanan Palace, to 
find out the problems they faced and the solution for it. The result of 
the research showed that first, the street vendors learnt English 
naturally, they listened when tourist bought goods. Second, the 
problem faced by street vendors were; they only spoke English shortly 
and most of them were old aged never studied English before, 
therefore they found English difficult to understand. The third, in 
overcoming the difficulties in learning English, street vendors start to 
learn English from easy words, and ask to other people if they do not 
know the language. 
The researcher takes those three previous studies becase there 
are a little bit references of English for Specific Purpose (ESP) study or 
thesis that written by Indonesian researchers. Those three previous 
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studies give the researcher a lot of informations about English for 
Specific Purpose. Those informations help the researcher to complete 
the second chapter of this study. The first and second previous studies 
have similarities with this research; the focus of teaching process in 
ESP class, the use of research design; descriptive qualitative research. 
The third previous study is similar with this research on concerning the 
learning process. The differences of those previous studies with this 
research are the first previous study is focused on teaching English 
speaking in ESP class while this research is focused on teaching 
learning process of all 4 skills of English language. The second 
previous study is focused on only English teaching process in Medical 
class without focusing on the teaching process. And the third previous 
study is focused  on only learning process of Street vendor not students 
in the classroom.  
C. Rationale 
The teaching learning process in English department of the 
Surakarta Training Center aimed to train the learners to be communicative 
frontliner. The use of teaching materials should be in accordance with the 
needs of learners, then teaching methods should be chosen and applied 
well in daily learning practices so that EOP learners achieve their success. 
It is said to be successful if they are able to, at least, communicate well in 
English to their customers who may not only come from Indonesia but 
from other countries. Because of Asean Economic Community (AEC), it is 
not impossible if later many workers are imported from other countries. So 
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that workers in Indonesia are required to have more ability such as 
communicative English skills. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design  
Research design essentially refers to the plan or strategy of shaping 
the research (Henn, Weinstein and Foard, 2006), that might include the 
entire process of research from conceptualizing a problem to writing 
research questions, and on to data collection, analysis, interpretation and 
report writing (Creswell, 2009). It provided the framework for the 
collection and analysis of data and subsequently indicated which research 
methods were appropriate (Walliman, 2006). The most common, useful 
purposes and main aims of research were exploration, description and 
rational explanation based on data (Babbie, 2007) 
 Concerning the research problems and objectives, the researcher 
uses descriptive  qualitative method approaches in this research paper. 
Descriptive qualitative approach does not apply the detail arithmetic 
calculation or statistic contains sentences or description of the objects. 
(Moleong, 2011:11).  Bogdan and Taylor in Moleong (2011:4) affirm 
that qualitative research that result the descriptive data, the written and 
oral words from observing people or behavior. The aim of descriptive 
qualitative method is  to  describe  a  place,  fact  and  characteristic  of  
population  systematically, factually and accurately. In this case, the 
researcher describes the teaching learning process in English Department of 
BLK Surakarta.   
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Descriptive qualitative method employs technique of seeking, 
collecting and analyzing data. Collecting, analyzing and interpreting 
data and finally drawing a conclusion only applies the collected data not 
for a generalization. 
 
B. Place and Time of The Research 
This research was conducted at BLK Surakarta. BLK is located at 
Jl. Bhayangkara 38 Panularan Surakarta. The researcher chooses the 
place because it is one of training center which provide competent future 
workers. BLK Surakarta is one of the Central Technical Implementation 
Unit under the Directorate General of Training and Productivity 
Development of the Ministry of Manpower of the Republic of Indonesia. 
The Center for Industrial Work Surakarta has the main task of conducting 
training, productivity improvement, certification, consultation and 
cooperation and training institute empowerment. BLK Surakarta provides 
free courses and trainings in many fields and majors. One of them is 
English Department which is focused on frontliner fields.   
This research was conducted on May-August of 2017. The 
research schedule included pre research, observation, writing proposal, 
revising proposal, collecting the data, and analyzing the data. The 
research schedule was described in the following table : 
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No Activity May  June July  August  
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1 Pre-observation research                  
2 Writing thesis proposal                 
3 Seminar of proposal                 
4 Revising proposal                 
5 Collecting data                 
6 Analyzing data                 
 
C. The Research Instrument 
The instrument of this research is the researcher herself. The 
researcher as the instrument must be able to identify what is important, to 
interpret data, and to report it accurately, objectively and meaningfully to 
others. Moleong (2011:163) stated for a qualitative research 
characteristic that it used the researcher or by helping the data analysis to 
other people as the research intrument. In addition the researcher is a 
planner, collector, and analysis of the data and finally the researcher has 
to report the result of the analysis (Moleong, 2011:168). 
D. Technique of Collecting Data 
There are many ways to collect  the data such  as: 
documentation review, observation,  test,  interview  and  questionnaire.  
Sugiyono (2008: 225) stated that the fundamental method relied on by 
qualitative researchers for gathering information is participation in the 
setting, direct observation, in-depth interviewing, and documentation 
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review. In this  case the researcher  uses observation,  interview, and 
documentation review  as  the  way  to  collect  the  data.  In qualitative 
research, collecting the data mostly is done in participant observation, in 
depth interview and documentation. 
1. Observation 
Observation is a systematic and planned monitoring that aims 
to gain data (Alwasilah, 2009:211). During the classroom observation, 
the researcher sat among the students observing teacher and students 
activities and taking notes. The purpose of this observation was to 
investigate how the teaching learning process.  
The researcher observes the process of English teaching 
learning in the classroom. The class was observed carefully until the 
researcher could identify the classroom techniques, classroom 
procedures. During the classroom observation the researcher pays 
attention to the teacher‘s presentation, methods, strategies, teacher‘s 
role and students‘ role in conducting a classroom activities.  
2. Interview  
Another instument that is used in this research is interview. It 
aims at gaining more information related to the issue and at finding 
out what the respodent think or feel about something (Fraenkel and 
Wallen, 2009). The interview was conducted and recorded once for 
the teacher to investigate in depth about the  teaching objective  that 
could not be found and clarified through observation. Interview is 
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important to check the accuracy of –to verify or refute –the 
impressions the researcher has gained through observation (Fraenkel 
and Wallen, 2009:445). 
For additional, Syamsuddin (2011: 95) states that in 
qualitative research, interview activity has two functions. First 
function is as main strategy in collecting data like data in the form of 
interview transcript, and second function is as additional strategy for 
other techniques like participatory observation, document analysis 
and photography. Then, Creswell (2008: 226) also classify the 
interview into four types, those types are (1) one-on-one interview, (2) 
focus group interview, (3) telephone interview, (4) electronic E-mail 
interview. 
Based on the types of interview above, the researcher uses 
one-on-one interview and electronic mail interview. One-on-one 
interview is data collection process in which the researcher asks 
questions and records answers from only one participant in the study 
at a time. The researcher took at least 3 participants; the headmaster 
of BLK Surakarta to dig informations about the objective of English 
Department, the teacher to know the detail information about the 
teaching learning process, the difficulties they faced, and five of the 
students to know the difficulties in the process of learning English. 
To collecting data of interview, the researcher makes some 
procedures. Those are (1) preparing the concept of questions that 
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want to be asked to subject and (2) the researcher write the transcripts 
of the interview. 
3. Documentation  
A valuable source of information in qualitative research can 
be documentation. Sugiyono (2008: 240) stated that documentation 
can be written and picture by someone that can be used to obtain 
information. In conducting documentation method, the researcher can 
provide magazines, books, documents, etc. The function of 
documentation method is to make credible the result of observation 
or interview. In this research, the documentation guide is the lesson 
plan, syllaby and the textbooks. 
E. Trustworthiness of Data 
Sugiyono (2008:40) states that the trustworthiness of data in 
qualitative research used different terms of validity and reliability; 
credibility and dependability. Dependability requires the consistency 
of the procedure of investigations they are data colloctions and data 
analysis.  
To maintain the credibility of this research, the researcher 
uses triangulation. Triangulation is a qualitative cross validation 
which assess the data sufficiency according to the convergent data 
sources and data collection procedures : classroom observation, 
interview and document analysis. 
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F. Technique of Data Analysis 
In doing analysis the researcher uses procedures as follows:  
After collecting the data, the researcher analyzes the data. 
Wiersma (1991: 85) stated ―Data analysis in qualitative research is 
a process of categorization,  description, and synthesis. Data 
reduction is necessary for the description and interpretation of the 
phenomenon under study‖. In short, data analysis is systematically 
process to analyze data which have been collected. To analyze the 
data, the researcher uses descriptive qualitative to analyze data. 
According to Sugiyono (2008: 245), there are three activities to 
analyze data in descriptive qualitative research. Those activities are 
data reduction, data display, and conclusion drawing/verification. 
Based on those statements, the researcher divides the activity in 
analyzing data into three activities, they are data reduction, data 
display, and conclusion drawing.  
Data reduction, in the analysis of qualitative data is defined 
as the selection process, the focus is on simplification, 
simplification, and transformation of rough data arising from 
written notes on the field (Miles & Huberman, 1992: 16). In 
reducing qualitative data, the researcher does not need to interpret 
it as quantification.  
Based on Miles and Huberman theory, the researcher 
reduced the unnecessary data from the observation findings, 
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interview findings, and document review findings. From the 
observation findings, the researcher got the much data about the 
classroom techniques, classroom procedures, the media used, and 
the teacher‘s role and the students‘ role in a form of  unarranged 
notes or field notes, then classify the data about classroom 
techniques, classroom procedures, the media used and teacher‘s 
role and students‘ role and reduced the unnecessary data. From the 
interview findings, the researcher got the data about objective of 
the English teaching learning process in BLK Surakarta, the 
material, the teaching methodology, the teacher‘s role and students‘ 
role, the problem faced by students in separated interview sheets, 
then the researcher took the needed data and reduce the rest. From 
the document review findings, the researcher got the data about the 
material that used in English Department in BLK Surakarta. After 
reducing the unnecessary data, the next step was data display.  
Data display means the process to simply the data in the 
form of sentence, narrative, or table. Data display refers to show 
data that have been reduced in the form of patterns. It benefits to 
help the researcher in understanding the data.  
In displaying data, the researcher describes data that have 
been reduced into sentence form. Sugiyono (2008: 249) stated that 
in qualitative research, the most frequent form of displaying data is 
narrative text. Hence, the researcher arranges the data in good 
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sequence of narrative text in order to be easier to understand. For 
the last process is conclusion and verification.  
In qualitative research, the characteristic of conclusion is 
temporary. It can change if the researcher doesn‘t discover strong 
evidence to support the next collecting data. However, if the 
conclusion in the previous data can be evidenced by validity and 
consistency when the researcher is going back to the field, so the 
conclusion is credible. In this research, the researcher makes 
conclusion from the data display. In short, the steps in analyzing 
the data are: (1) the researcher collects the data through document 
review, interview and observation. Then, the researcher selects, 
identify, and focuses on the data by referring to formulation of the 
research problem. (2) After selecting the data, the researcher 
displays those data into good sentences. (3) After displaying data, 
the conclusion is drawn.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
 
 
A. RESEARCH FINDINGS 
The researcher has done the research and has gotten the complete data 
from all the techniques included in interview, observation, and documentation. 
To gain the objectives of the research, the researcher has analyzed the data 
systematically and accurately. The data was then analyzed in order to give 
meaningful interpretation and draw inferences about the object of the 
evaluation. In reporting the findings of the research, the researcher reported 
the results based on the topic in research problems; How the English teaching 
learning process is, what the problems faced by the learners of BLK Surakarta 
are, and what the solution to the problem. It is specified as follows: 
1. The Teaching Learning Process in English Department of BLK 
Surakarta 
The finding for the first research problem was gained through 
interview, observation and documentation. In interview technique, the 
researcher used interview guideline as the instrument to collect the 
data. In the process of interview with the teacher which was hold on 
first, the researcher informed the objectives of doing this research. 
Then, she asked teacher‘s permission to do interview with her. After 
being permitted by the teacher, in order to gain as much as 
information from the teacher, the researcher used ―unstructured and 
open interview terms‖ which were has done by the researcher. The 
researcher only used interview guideline about the common topic of 
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research problems. So the researcher asked the teacher according to 
the topic in interview guideline freely, based on the teacher response. 
Even the data gotten were expanding, but the researcher did data 
reduction to answer the first research problem. 
After doing interview with the teacher, the researcher 
continued the technique of collecting data by observation (hold on 
Agustus 3rd). The objective of observation was to reemphasize the 
result of interview. The researcher checked whether the result of 
interview was same with the real data from the field or not. Then, in 
observation technique, the researcher has described the result of 
observation notes which explained detail in appendix 7 and the data 
gotten from interview and observation techniques had supported with 
the data gotten from documentation which was syllabus (appendix 3). 
a. The Teaching Objective  
Based on interviews with Miss Riscie on August 2, 2017, 
English Department at the BLK Surakarta aim to develop human 
resources by training, in this case; English for a frontliner position 
or commonly known in general with customer service. The reason 
for choosing the teaching objective which is frontliner, was based 
on the instructors‘ agreement in early year meeting, with a 
consideration of how much the interest on the major in the last 
years. Mr. Iman, the head of empowerment section said,  
‖Sebenarnya ada beberapa pilihan jurusan bahasa inggris 
nya, tapi tahun ini kami buka yang untuk frontline karena 
permintaan pasar nya begitu dan kami pertimbangkan dari segi 
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peminat juga yang paling banyak di bidang ini Mbak jadi ya 
ketika rapat awal tahun itu akhirnya semua sepakat untuk tahun 
ini bahasa inggris nya untuk bidang frontline saja”.  
 
b. The Material 
In the field of education, material is a spectrum of 
educational materials that teachers use in the classroom to support 
specific learning objectives, as set out in lesson plans,or syllabus. 
(Lewis, 2016). Based on an interview on August 3, 2017 with Miss 
Riscie, the English department of the BLK Surakarta used the 
module as a teaching reference. “Silabusnya ya langsung di dalam 
modul itu Mbak..”. In the module there is a benchmark of work 
competency standards, skills that must be owned before, and a 
competency-based training syllabus (see Appendix 3).  Each 
material theme is created in a different module. For approximately 
2 months of English training for the frontliner at the BLK Surakarta, 
there are 12 units to go. On the occasion of the researcher doing the 
observation in the class, they are studying the 6th unit that is about 
doing daily conversation skilled level in the workplace. 
Since the purpose of learning English in the BLK Surakarta 
is to become a communicative frontliner, the syllabus is designed 
in the form of modules. Teachers are required to develop their own 
learning materials because there is no textbook specifically 
dedicated to frontliner learners. For example, in module 1 on 
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introductions, teachers develop materials on how to describe 
themselves or others. 
Regarding language skills, they put more emphasis on the 
speaking skill and writing skill. The speaking skill is emphasized 
because they will use every day when faced with customers. While 
the writing skill will be very useful when they get the obligation to 
write a job report. Almost all the material in the module is 
developed by the teacher into materials that can be applied in 
simulated conversations between customers and customer service. 
c. English Teaching Method 
Based on the interview with Mrs. Riscie on August 4th, the 
teaching method that is often applied in the classroom is Grammar 
Translation Method with Role Play technique. “Metode yang 
paling sering saya gunakan ya Role play, Bu Lina juga sama”. In 
observation 1 researchers found the method used in the classroom 
is Role Play, that is when they learn about everyday conversation. 
As they mention the variety of expressions to give opinions, offer 
help, and other expressions, they also prepare conversations 
between a customer and a customer service to be demonstrated in 
front of the class.  
The researcher continued the classroom observation on 
August 8th and found the instructor used the same method; 
Grammar Translation Method. Miss Lina used video about 
51 
 
 
 
frontline to enrich the vocabularies. She asked the learner to write 
down the new vocabularies and then discuss together with them.  
In observation 4, the researcher found another method used 
by Miss Rischie. Miss Rischie used Communicative Language 
Teaching to teach some utterances in different situation such as 
receiving orders and rejecting offers in hotel. She stressed that the 
use of vocabularies in the hotel could be different from 
vocabularies in the hospital and other places, she added that the use 
of polite language will satisfy the customers.  
d. Classroom Procedure 
Based on the classroom observation on August 3rd, the 
researcher described that the classroom procedure were: 
1) Class begins with reviewing the previous material. One student 
writes some questions and answers on the board, then she 
reads it and discusses it with other friends. Teachers only pay 
attention and add a little when needed. 
2) The teacher gives new material. The teachers first gives an idea 
of what they will learn. For example about everyday 
conversations, teacher adds material: adjective order, how to 
read the clock, how to read numbers / phone numbers. 
3) The teacher writes the learning materials on the board. The 
students recorded it in their books. 
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4) The teacher guides the students to read new vocabularies with 
correct spelling. All students imitate it, then per group imitate, 
and become per individual imitate it. 
5) The teacher divides the class into groups to be used to 
demonstrate as customer and customer service. 
6) The teacher asks what theme they will show, whether in 
hospital, in office, at hotel or other. Then the students make a 
deal this time they will demonstrate at the cellular provider's 
office. 
7) The teacher determines the conversation, reads it in Bahasa, 
and the students write it in their notebooks then they translate 
it in English and then memorize the text of the conversation. 
After all memorized their parts, they demonstrated it in front of 
the class. In this case, the teacher says that in the beginning, 
the teacher is the one who determines the conversation, 
because the teacher assumes that they have not been able to 
make their own conversation. Because actually before they 
attended the training at BLK Surakarta, they have different 
knowledge / expertise. In the end, however, the teacher will 
release the students and let them explore with their own roles, 
as they will face diverse situations and conditions in their 
future work environment. 
8) The teacher invites the students to be free to ask questions. 
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Based on the classroom observation 2 on August 4th, the 
instructor held an oral test about telephoning. The researcher 
described that the classroom procedure were: 
1) The instructor gave the sheet about the conversation between 
customer and fronliner to pairs of student. One student stands 
as customer and the other as frontliner. 
2) The instructor asks the pair of student to sit back to back. Each 
of  them hold a telephone device.  
3) The instructor gives the question about how the customer 
service answer the call should be, how to deliver a message to 
customer, how the customer service ask the repetition should 
be, how the customer service offers to leave a memo should be.  
4) After a student finish his oral test, the instructor switches the 
students‘; from being a customer service to customer. So they 
can master the telephoning material whatever the situation. 
5)  After the instructor finish testing all the students, the 
instructor reminds the use of  time, date, basic mathematic and 
adjective order that will definitely used in daily telephoning 
activities.  
Based on the classroom observation 3 on August 8th, the 
researcher described that the classroom procedure were: 
1) The instructor first play a video about the frontliner manner 
2) The instructor asks the learners watch the frontliner behaviour 
and learn a new vocabularies. 
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3) The students write down the new vocabularies from the video 
showed 
4) Then the instructor discusses the use of the vocabularies and 
the meaning by opening the dictionaries 
5) After discussing the vocabularies, the instructor asks the 
students to analyze the  behaviour of frontliner from the video. 
6) They discuss about how the frontliner should behave. 
Based on the classroom observation 4 on August 9th, the 
researcher described that the classroom procedure were: 
1) The instructor gives new material about how to express 
accepting orders and rejecting the offers.  
2) The instructor asks one of the students to write down the 
material on the whiteboard. The other students write down the 
expression on their own books. 
3) They discuss about other different expressions to accept orders 
and reject offers. 
4) The instructor asks them to make a conversation between 
customer and customer service independently without the 
instructor‘s direction. The theme is in the hotel. 
5) The class finish after they perform their role play in front of 
the class. 
Based on the classroom observation 5 on August 11th, the 
researcher described that the classroom procedure were: 
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1) The class begin with reviewing the previous material; writing a 
report. 
2) The instructor then gives examples of case and how to report 
that case.  
3) The students learn to write daily report, monthly report and 
annual report.  
4) The instructor asks the students to bring the real examples of 
report in the next meeting.  
 
e. Teacher's Role and Students' Role 
In BLK Surakarta the teacher is called by the instructor, as 
well as in the English class. Based on the interview with Miss 
Rischie, the instructor‘s roles were teacher, course designer, 
material provider, researcher, and evaluator.  
“Kalau disini instruktur berperan sebagai guru, mengajar di 
dalam kelas, juga harus kreatif mencari tema-tema materinya juga 
Mbak biar ga boring, biar terlatih juga mereka ketika nanti sudah 
bekerja beneran, nah untuk itu juga kami rutin mengadakan uji-uji 
kompetensi setiap selesai satu unit, agar mereka benar-benar 
mengerti apa yang mereka pelajari”. 
 
1. Teacher: where a teacher becomes flexible on things that 
might happen during classroom learning. For example, the 
students ask the teacher to answer the student's questions, the 
teacher corrects the students' answers, the teacher who 
organizes the class, divides the class into several study groups. 
2. Course designer: teachers plan what they will do in the 
classroom. 
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3. Material provider: the teacher provides material resources 
regarding the material themes in the module. The teacher 
develops what grammar material is needed, what vocabulary 
might be used in the sentence structure and situation, the 
teacher corrects the vocabulary pronunciation spoken by the 
student or asks the student to find the correct pronunciation in 
the oxford dictionary. 
4. Researcher: an English teacher at ESP class becomes a 
researcher whether the material given is appropriate to their 
needs, whether the material provided is too difficult for them 
to learn and how it should be easy to understand, the teacher 
always renews his learning method to make it feel fun and not 
boring at all. One of them with role play and change the theme 
as in the hospital, at the provider's office, at the hotel, and so 
forth. 
5. Evaluator: the teacher actively evaluates the learning, the 
teacher holds an assessment every time they complete a 
learning unit. Teachers convey to all students their lack of 
learning, for example in terms of speaking ability, a student 
has not been able to vary the expression of opinion. 
While the role of students in the EOP class is as a 
negotiator between himself, between the learning process and the 
object of learning. The implication for the students is that they 
must play an active role in the learning process. Because they are 
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adult learners, they will realize their responsibility to understand 
the lessons and demands to be able to apply their knowledge in 
their work world. 
f. Media 
The media used are mobile phones. As a frontliner, it is of 
course very frequent to use mobile phones to communicate with 
customers who are in different places. The mobile phone used as a 
learning media here is just a simulation so it is not deliberately 
connected to a real phone line. There are two mobile phones that 
can be used when performing role play as a customer and customer 
service. 
The teacher said that very rarely they use audio-visual 
media such as LCD and Speaker to show video examples of 
frontliner attitudes or frontliner manners, good communication and 
polite frontliner. The teacher adds that only occasionally in the 
early stages of learning to give an idea of what frontliner tasks are 
and how they work on a daily basis..  
g. The Problems faced by the learner 
The finding for the second research problem was gained 
through interview. The interview was conducted on August 4, 2017. 
On that day, the teacher was holding an oral test about 
communicating over the phone. Because the exam is held in turn 
every 2 students, the researchers use this opportunity to interview 
students who are waiting for his exam. Researchers interviewed 5 
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out of 16 students and most of them found it difficult to pronounce 
English words. "Banyak kosa kata baru yang kita belum tau cara 
pengucapan nya Mbak ".  
In addition, they sometimes have trouble choosing words to 
express something. For example, when they are making 
conversations at the mobile provider's office, they mean Pulsa with 
Pulse, whereas the word commonly used is Balance. So the 
researcher concluded that they have not been able to use the choice 
of words or terms that are used correctly according to certain 
situations. This may be because teachers do not teach separately 
the vocabulary in different fields, such as vocabulary in the 
hospital, vocabulary at the provider's office, hotel vocabulary, 
vocabulary in the restaurant, and so on.  
The researcher concluded that there were three significant 
problems that they faced, they are:  
1) Difficult to pronounce the new vocabularies 
2) Difficult to use suitable word to express something 
3) The use of English grammar  
h. The solution for the learners' problem 
1) The solution for pronunciation problem  
For students who found English difficult to pronounce , 
researchers found that they have some solutions in improving 
their abilities. First, learning English feel easy if we like 
English first. Learning English using music and movies will be 
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fun because besides we enjoy the music, enjoy the storyline in 
the movie, we can learn the pronunciation of the words in 
English directly from native speakers. Keep in mind, choose a 
film that is still pure and not dubbed by indonesian people yet. 
The proverb says “Practice make perfect‖. Once we get 
used to listening or watching English songs or movies, we will 
feel that English is no longer a foreign language to us. Second, 
study the sound system in English. The correct English 
pronunciation is based on the theory / habit of native speakers. 
So later our English pronunciation is correct because based on 
the theory. Third, open the dictionary of oxford or other 
dictionaries as soon as we hear a vocabulary that is still strange 
to our ears. After getting the correct pronunciation, practice 
saying it several times. Fourth, practice speaking English with 
friends. 
2) The solution for choosing the correct words 
Regarding the selection of words, researchers found the 
students doing some things: first, reading reference books in 
English. To find out what vocabularies are commonly used in 
the pharmacy world, they read pharmacy books in English. 
Secondly, they can also get a new vocabulary in the field of 
business by watching films with a business theme as well. 
Third, they look for dictionaries that contain special 
vocabularies commonly used in certain fields 
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B. DISCUSSION 
The researher uses the theory of Hutchinson and Waters to discuss 
about the teaching learning process in English Department of Balai 
Latihan Kerja Surakarta.  
1. The teaching learning process  
a. The objective 
1) This objective aims to demonstrate to the learners how the 
language is used in the target setting. 
The main goal of becoming a frontliner seems to have 
been well understood by all students. They realize that what 
they learn in the classroom is English that is focused on the 
frontliner field. They seemed enthusiastic to follow the whole 
series of English learning activities. On the first day the 
researcher observed on Thursday 3 August 2017, the students 
were studying the phrases of such conversations; Greeting, 
giving opinions, offering help, apologizing in English. These 
expressions must be mastered by a frontliner to deal with 
customers in their place of work.  
2) This skill is concerned with how skills that should be 
mastered by students 
English lessons focused on frontliner areas include; 
Vocabularies and terms commonly used in the field of 
frontliners, communicative grammar, polite attitudes or 
words to customers, everyday workplace conversations; How 
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to communicate well to customers, how to answer calls from 
customers, how to deal with customer complaints, give 
opinions and advice, apologize to customers, and so forth. 
Teachers develop the materials formulated in the 
syllabus well. Although the teacher initially explained in 
detail about the English materials needed by the frontliner, 
the students were finally able to develop some skills related 
to their work. 
For example, in the 7th unit discussion on daily 
conversation, the teacher gave the theme 'to face customer 
complaints at the cellular provider's office. The students then 
make conversations with a partner that has been determined 
by the teacher. One student plays a role as a customer and the 
other becomes customer service. 
3) The aim is to focus on developing students' knowledge of 
fields of study or work in addition to their language skills. 
All material that has been formulated in the syllabus 
or learning module has been in accordance with its goal of 
becoming a frontliner. As they learned English in general at 
the beginning of the meeting, they also learned how to apply 
the theories and knowledge they had gained in their working 
life as frontliners. 
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4) Develop strategic competence. "Strategic competence is the 
link between the context of situation and language 
knowledge" (Basturkmen, 2006: 139) and enables successful 
and efficient communication. 
The English syllabus at the BLK Surakarta has been 
designed in such a way by the Central Training Center. The 
materials are given systematically starting from how to 
introduce themselves up to create a work report. The material 
delivery about English grammar, pronunciation and 
vocabulary is done in an integrated way in everyday learning 
in the classroom and not separately. 
5) "This objective can be linked to the cultural knowledge and 
affective objectives in Stern's (1992) classification" 
(Basturkmen, 2006: 143) and aims at making conscious and 
culturally aware students of the target situation. 
Everyday learning in English class is first, discussion 
of teaching materials such as daily conversation expression, 
then the students mention examples of phrases offering help, 
and at the end of the session they apply in conversation 
between customer and customer service. That's when they 
realize when to say an apology, offer help, ask for opinions, 
and so on.  
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The researcher concluded that the objective of English 
learning in BLK Surakarta agree with the theory of Basturkmen that 
the objective of ESP/ or EOP must reveal 5 things; To reveal subject-
specific language use; To develop target performance competencies; 
To teach underlying knowledge; To develop strategic competence; 
To foster critical awareness. 
b. The material  
The material used in English department of BLK Surakarta was the 
modul that contain competency standard, the required skills, the overview 
of grammatical and vocabularies related to the theme and some examples 
of text.  
c. The teaching methodology 
The instructor of English Department of BLK Surakarta used 
mostly Role play techniques in every meeting. The use of teaching 
methodology was exactly the same with the example that Basturkmen 
mentioned on her book said that three different teachers of English for 
Business Purposes develop instructional materials with a common focus—
a role play about dealing with difficult customers in a service encounter. 
The material developed by one teacher incorporates a ‗language focus‘ 
stage (ways to express acknowledgement) prior to a role-play task. The 
material developed by the second teacher does not include a language 
focus stage at all, and that of the third teacher does include a language 
focus stage (again, ways to express acknowledgment) but sequenced after 
the role-play stage and in the form of a debriefing. The material of the first 
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teacher incorporated a language description stage before a student 
production stage (the role play). 
d. The classroom procedure  
The teaching learning process in English Department of BLK 
Surakarta was straight forward and focused to the students‘ needs. The 
class began with a brief material review, and ended with the practice. It 
agree with the Basturkmen‘s theory that the character of EOP 
methodology was the use of task and activities reflecting the students‘ 
specialist areas, in this case; frontliner.  
e. The role of teacher and learners 
Based on the interview with miss Rischie on August 4th 2017, the 
role of teacher in English department of BLK Surakarta are as a teacher, 
course designer, material provider, researcher, and an evaluator. 
According to Basturkmen‘s theory there should be a different role of each 
teacher or instructor to make the EOP practice become effective; one 
teacher to teach a language focus, one teacher to teach the subject-matter 
area, in this case frontliner, and one teacher to guide the competency 
practice.  The EOP practice in BLK Surakarta agree with the theory and it 
was proven by the job defiding of the three instructors in English 
department of BLK Surakarta named Miss Ria as the language focus 
teacher, Miss Lina as the frontline subject teacher, and Miss Rischie as a 
practice specialist.  
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f. The media 
The use of media is expected to ease the learnings and make the 
learners become more interested in the process of learning. But, by only 
using a kind of media could bore the learners anyway. Instead of using a 
cell phone itself, the instructors could  use more audio visual media. 
Unfortunately, there were so rarely to use the audio visual media. 
2. The problem faced by the learners 
The learners of BLK Surakarta came from different educational 
background. Some of them had mastered English and some of them may 
not. They have gained a lot of new vocabularies since the first time they 
attended the BLK Surakarta. They found it so difficult to pronounce, and 
sometimes still don‘t know the meaning of the words. So far, they can 
overcome the difficulties they face by opening the oxford dictionary 
provided by the BLK Surakarta. But they are worried they will be laughed 
at while working as a frontliner if they are wrong in pronunciation of the 
English word. 
The English learning was also aimed to learn about business 
English and frontline matter. It may be a new fresh knowledge for the 
learners who were mostly from general high school not vocational high 
school. Because they learnt English while they were also learning frontline 
matter, they may feel confused to relate English into frontline matter in the 
initial training, but they would be accustomed to it finally.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. CONCLUSION 
According to the result of the research that had been conducted in 
Balai Latihan Kerja Surakarta, it can be concluded that: 
1. Balai Latihan Kerja Surakarta is one of the Central Technical 
Implementation Unit under the Directorate General of Training and 
Productivity Development of the Ministry of Manpower of the 
Republic of Indonesia. BLK Surakarta conduct training in many 
majors; including English for Frontliner.  
2. English is taught in BLK Surakarta is aimed to become a frontline 
worker. The learners learn how to be effective communicator with 
good English as a additional value.  
3. The teaching materials set by the Central BLK are made in the form 
of a separate syllabus in the module. For approximately two 
months of learning, or more specifically training, there are 12 units 
of material that must be taken. BLK Surakarta does not specify a 
special textbook as a training reference. 
4. The principles that underlie good EOP methodology are the same 
as the ones that underlie language teaching methodology in general. 
For that, they use the Communicative Language Method and 
Grammar Translation Method with Role Play teaching techniques. 
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5. Their daily lessons in the classroom are reviewing the previous 
lesson, then continuing the new material, and at the end of the 
session are directly practiced in the form of Role Play for the 
material they can apply immediately. This is done because their 
training time is limited ie only 2 months. The learning was 
accelerated, because it was hoped that after they attended the 
training in BLK they would immediately work. However, 
Instructors make learning fun by giving them fresh and humorous 
themes so that learners do not feel bored and stay focused on goals 
and needs in a fun way. 
6. There are several problem they faced in learning English in BLK  
Surakarta; pronunciation of new vocabularies, difficulties in 
choosing the suitable right word into sentences or conversations 
and grammar use  
7. The researcher found some solutions of the learner. The students 
who faced difficulties in pronouncing new vocabularies, they open 
Oxford dictionary and compare the words in different dictionary. 
The students who had low motivation in learning English, they 
start loving English by simply listening to English song and 
watching English movies, so they can learn English in a fun way. 
By listening to English songs and watching some movies, they also 
can enrich their vocabulary mastery. While they were enriching 
vocabularies and practicing the pronunciation, they  write it in the 
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form of conversation, so they can solve their problems in an 
integrated ways.  
B. SUGGESTION 
After conducting a research and based on the research findings, the 
researcher proposed some suggestions for the instructor and the learners of 
BLK Surakarta. The researcher hopes at least it become an input for 
upgrading their teaching and learning system. 
1. For the instructor 
The instructor should use more variation in using media to give 
more  experience to the learners. The instructor should also get them 
into outclass learning, for example going to hotel to learn directly from 
the hotel frontliners.  
2. For the learners 
The learners should be more active, high self-confidence during the 
learning process. They should practice in speaking English both in the 
class or when they have a rest to accustom theirselves in the English 
language atmosphere. 
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FIELD NOTE 1 
Judul : Observasi 1 
Hari Tanggal : Kamis, 3 Agustus 2017  
Tempat : BLK Surakarta 
 
Pada hari kamis tanggal 3 Agustus 2017, peneliti mulai melakukan 
penelitian di Balai Latihan Kerja Surakarta. Pada pukul 8 pagi peneliti sudah 
sampai di lokasi penelitian, namun karena para siswa dan semua staf Balai 
Latihan Kerja Surakarta belum selesai melaksanakan kegiatan apel pagi di 
halaman BLK, peneliti harus menunggu di depan pos satpam. Setelah kegiatan 
apel pagi selesai, semua orang langsung menuju ke kelas masing-masing untuk 
memulai pekerjaan hari itu. Peneliti pun dipersilahkan masuk dan langsung 
menuju ke kelas Bahasa Inggris yang berada di lantai tiga gedung bisnis dan 
manajemen.  
Peneliti terlebih dahulu menyapa para instruktur yang di kantor bisnis 
manajemen. Tidak kurang dari 5 orang instruktur yang sudah hadir dan siap untuk 
memulai pelajaran. Saat akan menuju kelas, peneliti berkenalan dengan instruktur 
yang pagi ini akan mengajar di kelas. Beliau bernama Rischie. Kemudian peneliti 
menyampaikan bahwa peneliti akan melakukan observasi di kelas selama beliau 
mengajar, pada hari itu Miss Rischie mengajar sampai jam 12 siang.  
Para siswa agak terkejut saat Miss Rischie memasuki kelas bersama 
dengan peneliti. Kemudian beliau pun mengenalkan peneliti kepada para siswa, 
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menyampaikan maksud kunjungan peneliti, dan memperkenankan peneliti duduk 
di belakang bersama para siswa. Sebelum pelajaran dimulai, instruktur dan para 
siswa terlihat sangat akrab dengan candaan-candaan yang saling dilontarkan. Tak 
lupa instruktur menanyakan kabar para siswa dan apakah ada yang absen hari ini, 
dan mereka pun menjawab 2 orang yang absen karena ada keperluan.  
Pelajaran dimulai dengan mereview pelajaran sebelumnya yaitu relative 
clause. Seorang siswa maju dan menuliskan jawaban dan pertanyaan di papan 
tulis. Setelah selesai menuliskan nya, dia membacanya dengan keras, begitu ada 
yang salah pengucapannya, instruktur menanyakan kepada siswa yang lain 
bagaimana pengucapan yang benar. Pengucapan yang masih salah dikoreksi 
bersama setelah salah seorang siswa mencari kata tersebut dalam kamus oxford.  
Semua siswa bergiliran mengkoreksikan pekerjaan rumahnya kepada 
instruktur. Setelah selesai mengkoreksikannya, instruktur melanjutkan dengan 
membahas conditional sentence. Selama pelajaran, instruktur menyebutkan kata 
dalam British/American expression.  Misalnya, kata ini dalam british disebut 
dengan bla bla tapi dalam american disebut dengan bla bla. Kemudian instruktur 
membagi kelas menjadi dua kelompok, kelompok kanan untuk memerankan 
sebagai pelanggan dan kelompok kiri memerankan sebagai customer service 
untuk bercakap-cakap dengan mengembangan materi offering help, giving 
opinion dan lain lain. Percakapannya didiktekan oleh instruktur dalam bahasa 
Indonesia, kemudian para siswa mentranslate nya ke dalam Bahasa Inggris, baru 
kemudian mereka menghafalkan nya. Setelah satu jam, dan para siswa sudah 
sempat istirahat, mereka melanjutkan kembali menghafalkan teks percakapan.  
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Secara berurutan sesuai absen, instruktur mempersilahkan siswa dan salah 
seorang teman nya maju ke depan dan memerankan sebagai pelanggan dan 
customer service. Percakapan tersebut tentang seorang pelanggan wanita yang 
mengeluh karena pulsa nya terus saja berkurang tanpa ada keterangan dari 
operator. Seorang customer service harus melayani keluhan pelanggan dengan 
menerapkan beberapa ekspresi yang sudah dibahas bersama sebelumnya.   
Setelah semua siswa maju ke depan. Instruktur memberikan saran untuk 
lebih sering berlatih berbicara dengan Bahasa Inggris ―Agar lidah kalian terbiasa 
pakai Bahasa Inggris‖ begitu kata instruktur. Kelas Miss Rischie berakhir tepat 
pada pukul 12 siang. Peneliti pun mohon ijin untuk mencukupkan observasi untuk 
hari itu, berhubung siang itu pula akan diadakan assesment tentang telepon.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 73 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
74 
 
 
 
FIELD NOTE 2 
Judul : Observasi 2 
Hari Tanggal : Jum‘at, 4 Agustus 2017  
Tempat : BLK Surakarta 
 
Pada tanggal 4 Agustus 2017 peneliti kembali ke BLK Surakarta untuk 
melakukan observasi.  Hari itu peneliti mewawancarai 5 orang siswa untuk 
menjawab problem statement yang kedua yakni permasalahan yang dihadapi oleh 
siswa selama mengikuti pelatihan di BLK Surakarta dan juga usaha apa yang 
mereka lakukan untuk menangani permasalahan tersebut. Pada pukul 08.15 para 
siswa masih berada di luar kelas, lalu peneliti bertanya mengapa mereka belum 
masuk kelas dan masih berada di luar. Mereka menjawab karena masih ada 
beberapa pasang yang belum di uji kemarin. Sambil menunggu mereka selesai 
assesment, peneliti menggunakan kesempatan untuk mewawancarai para siswa 
yang pada hari sebelumnya sudah diuji.  
Peneliti menyampaikan maksud ingin wawancara kepada 5 orang dari 
siswa. Kemudian 5 orang secara sukarela mengatakan ingin diwawancarai. 
Mereka bernama Naufal, Firman, Novita, Fadilah, dan Hening. Pertama peneliti 
menanyakan tentang alasan mereka memilih jurusan Bahasa Inggris di BLK ini. 
Tiga dari mereka menjawab karena mereka memang merasa membutuhkan 
Bahasa Inggris untuk menambah bekal untuk bekerja, satu orang menjawab 
karena iseng saja ingin belajar Bahasa Inggris lebih dalam, dan satu orang lainnya 
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menjawab karena tertolak di bidang lain maka ia diberi kesempatan mengikuti 
pelatihan di bidang ini.  
Kemudian peneliti menanyakan pertanyaan utama yakni apa permasalahan 
yang mereka hadapi selama mempelajari Bahasa Inggris di BLK ini. Sebagian 
dari mereka menjawab bahwa permasalahan yang mereka hadapi adalah kesulitan 
mengucap pronunciation kata Bahasa Inggris, kesulitan dalam mengatur kalimat 
Bahasa Inggris sesuai dengan grammatical yang baik, dan juga kesulitan 
menghafal dialog dalam Bahasa Inggris. Setelah selesai mewawancarai para siswa, 
peneliti menyampaikan beberapa saran dan berbagi pengalaman mengenai 
bagaimana mengatasi kesulitan-kesulitan yang mereka hadapi dalam mempelajari 
Bahasa Inggris.  
Pada pukul 10 siang peneliti meminta ijin instruktur untuk ikut 
menyaksikan jalannya ujian, dan instruktur mengijinkannya. Ujian dilaksanakan 
secara lisan mengenai tata cara customer service berkomunikasi melalui telepon. 
Instruktur memberikan secarik kertas yang berisikan percakapan antara pelanggan 
dan customer service seperti ini  
VIII You are a caller from Filia Pharmasindo. Your name is Tantono 
Suwitro. You want to return the call from Mr. Adam Levine, the 
director of Samyang Indonesia. You want to talk about the grand 
launching of new medicine. Your phone number is 0817544182349 
You are a frontliner of Samyang Indonesia. Your name is Wina. 
Several jobs that you must do are: 
1. Answer the phone call 
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2. Give the reason that the person is not available 
3. Offering to take a message 
4. Write the message 
5. Ask the caller‘s identity (caller‘s name, caller‘s phone number, 
and company name 
6. Ask to spell the caller‘s name and caller‘s phone number 
7. Repeat the information 
8. Confirm the information 
9. Offering another help 
10. Closing the phone call 
 
Dua orang siswa diminta duduk bertolak punggung. Salah satu menjadi 
penelpon/pelanggan dan membawa kertas yang berisi clue tersebut, satunya lagi 
menjadi customer service dan melakukan tugas-tugas yang ada di kolom kedua.  
Setelah selesai lalu bergantian perannya. Setelah kedua siswa selesai diuji sebagai 
pelanggan dan customer service, guru menanyakan beberapa pertanyaan kepada 
kedua siswa tersebut secara bergantian. Pertanyaan yang diberikan untuk 
menguatkan pemahaman siswa yakni meliputi; apa yang harus diucapkan untuk 
menyapa pelanggan, apa yang diucapkan saat orang yang dituju tidak ada, 
bagaimana menawarkan untuk meninggalkan memo, meminta pengulangan dan 
seterusnya, juga mengulas sedikit tentang menyebutkan tanggal dan jam, 
matematika dasar; penambahan,pengurangan, pengkalian, dan pembagian, juga 
adjective order dalam Bahasa Inggris.   
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FIELD NOTE 2 
Judul : Observasi 3 
Hari Tanggal : Senin, 8 Agustus 2017  
Tempat : BLK Surakarta 
  
 Hari ini peneliti datang ke BLK Surakarta pada pukul 09.00. Karena sudah 
terlambat, peneliti langsung mohon ijin kepada instruktur untuk masuk kelas 
untuk mengadakan observasi ke tiga. Hari ini Miss Lina meneruskan materi 
tentang telephoning. Miss Lina menguatkan pemahaman para siswa dalam materi 
pengenalan perusahaan berdasarkan evaluasi yang telah diadakan pada minggu 
lalu. Miss Lina menayangkan video percakapan dalam bahasa inggris antara rekan 
kerja. Para siswa antusias memperhatikan video yang ditayangkan oleh Miss Lina. 
Terlihat beberapa orang mencatat beberapa kosa kata yang belum mereka pahami 
dari subtitle dalam video.  
 Kemudian Miss Lina menegaskan bahwa penampilan dan sikap tubuh 
frontliner  harus diperhatikan. Satu persatu Miss Lina sebutkan bagaimana sikap 
frontliner yang baik dan kemudian Miss Lina meminta para siswa satu persatu 
mempraktekkan di depan kelas. Kelas diakhiri pada pukul 12 siang, Miss Lina 
mempersilakan para siswa untuk beristirahat dan peneliti meminta ijin untuk 
pulang dan akan melanjutkan lagi observasi pada keesokan hari.  
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FIELD NOTE 4 
Judul : Observasi 4 
Hari Tanggal : Selasa, 9 Agustus 2017  
Tempat : BLK Surakarta 
 
 Pada tanggal 9 Agustus 2017, peneliti kembali ke BLK untuk melanjutkan 
observasi. Berhubung ketika memasuki komplek BLK peneliti berpapasan dengan 
Bapak Iman selaku kepala seksi pemberdayaan Balai Latihan Kerja Surakarta, 
peneliti meminta ijin kepada beliau untuk meluangkan waktu untuk wawancara 
singkat mengenai Balai Latihan Kerja Surakarta. Begitu peneliti selesai 
melakukan wawancara kepada Bapak Iman, peneliti langsung menuju ke kelas 
Bahasa Inggris di Gedung Manajemen dan Bisnis BLK Surakarta.  
 Pada pukul 10.30 peneliti memasuki kelas yang saat itu dipandu oleh Miss 
Rischie. Materi yang diberikan pada hari itu adalah mengungkapkan menerima 
pesanan/ perintah dan juga bagaimana ungkapan menolak tawaran dengan baik. 
Pada kesempatan ini, Miss Rischie memilihkan tema di hotel, namun Miss 
Rischie meminta para siswa untuk mengarang sendiri percakapan antara customer 
dan customer service nya. Para siswa secara berpasangan segera mengatur posisi 
duduk dan memulai untuk membuat percakapan antara customer dan customer 
service dengan latar belakang hotel.  
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FIELD NOTE 5 
Judul : Observasi 5 
Hari Tanggal : Jum‘at, 11 Agustus 2017  
Tempat : BLK Surakarta 
 
 Pada hari ini, peneliti datang lebih awal bersamaan dengan kegiatan apel 
pagi siswa BLK Surakarta. Namun apel pagi tidak berlangsung lama karena pada 
hari Jumat diadakan senam bersama seluruh staff dan peserta latihan BLK 
Surakarta. Sambil menunggu kegiatan senam pagi selesai, peneliti memanfaatkan 
waktu untuk mengambil gambar beberapa sisi gedung BLK Surakarta. Begitu 
kegiatan senam pagi selesai, peneliti bersama dengan para siswa pelatihan Bahasa 
Inggris menuju kelas. Instruktur memberi waktu 10 menit untuk berganti pakaian 
dan istirahat sejenak.  
 Pelajaran dimulai dengan mereview materi pertemuan sebelumnya. Materi 
sebelumnya adalah menulis laporan singkat. 
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INTERVIEW 1 
Date of Interview  : August 3rd, 2017 
Interviewee : Miss Lina 
Place  : In Bisnis Manajemen Office  
 
Researcher  : Assalamualaikum, Miss ini saya dari IAIN Surakarta, Nama 
saya Arina Azka,  disini saya ingin mengadakan penelitian 
Miss.  
Miss Lina : Waalaikumussalam, iya Mbak kemarin sudah disampaikan 
sama pak Iman bagian persuratan, Oiya kalau boleh tau 
penelitian nya seperti apa, Mbak? 
Researcher : Jadi penelitian nya ini untuk tugas akhir saya Miss. 
Penelitian tentang kegiatan belajar mengajar di kelas 
Bahasa Inggris di BLK ini. 
Miss Lina : O begitu, lha nanti gimana mbak seperti apa alur penelitian 
nya? 
Researcher : Nanti saya observasi di kelas miss, tapi sebelumnya saya 
ingin wawancara terlebih dahulu dengan Panjenengan atau 
guru yang lain nya, boleh? 
Miss Lina : Boleh Mbak, tapi hari ini yang hadir hanya saya,Miss 
Rischie dan Miss Ria baru ndak hadir 
Researcher : Nggih sama Miss Lina dulu saja Miss,  
Miss Lina : Iya Mbak silahkan. 
Researcher : Miss Lina sudah lama Miss mengajar disini? 
Miss Lina : Lumayan Mbak sudah sejak tahun 2006  
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Researcher : Kalau boleh tau gimana sih Miss pembelajaran Bahasa 
Inggris di BLK ini? 
Miss Lina : Pembelajaran Bahasa Inggris disini untuk jadi frontliner 
mbak, tidak secara umum seperti di sekolah-sekolah gitu. 
Researcher : Sebenarnya saya belum tau apa itu frontliner Miss, 
memangnya frontliner itu gimana sih Miss? 
Miss Lina : Frontliner itu seperti customer service itu lho Mbak, 
kerjanya di meja depan makanya disebutnya sebagai 
Frontliner. 
Researcher : Tapi di BLK sini kayaknya juga ada lagi yang jurusan 
customer service ya Miss? Lalu bedanya dengan yang jurusan 
ini apa dong Miss? 
Miss Lina : He he he iya Mbak ada yang jurusan customer service, tapi 
kalau jurusan ini customer service yang pakai Bahasa Inggris 
gitu Mbak. 
Researcher : Oalah cuman beda di bahasa nya aja ternyata, Lha kalau 
yang Bahasa Inggris untuk perhotelan kayaknya juga ada ya 
Miss di BLK sini? Saya baca di Blog nya BLK gitu 
Miss Lina : Wah iya to Mbak? Kurang tau saya malahan soal Blog BLK 
itu, ada sih Mbak dulu ada banyak jenis Bahasa Inggris untuk 
perhotelan, Bahasa Inggris tourism gitu-gitu, tapi ya udah 
lama sekali itu Mbak. 
Researcher : Lha trus sekarang kok tinggal yang frontliner ya Miss? 
Alasannya kenapa Miss? 
Miss Lina : Dari pusat nya menginginkan begitu Mbak, ya mungkin 
karena dipandang yang paling potensial yang frontliner kali 
ya, banyak dibutuhkan yang frontliner mungkin. Ndak tau 
saya hehehe, soalnya ya memang banyak lowongan pekerjaan 
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di bidang frontliner ini Mbak, tur kan sekarang itu syaratnya 
mesti diutamakan yang memiliki kemampuan berbahasa 
Inggris kan Mbak. 
Researcher  : O jadi begitu Miss, Kalau ini Miss, soal instruktur di sini 
siapa saja Miss? 
Miss Lina : Ada 3 orang Mbak, saya Lina, trus ada Miss Rischie, dan 
Bu Ria.  
Researcher : Ya sudah Miss kalau begitu sampai sini dulu saja Miss, In 
Syaa Allah saya kesini lagi besok Miss. 
Miss Lina  : o ya Mbak ngga apa-apa. 
Researcher : Terimakasih ya Miss, Assalamualaikum 
Miss Lina : Waalaikumussalam.. 
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INTERVIEW 2 
Date of Interview : August 4th, 2017  
Interviewee : Miss Rischie 
Place  : In Bisnis Manajemen Office 
 
Researcher  : Assalamualaikum, Miss Rischie boleh minta waktunya 
sebentar Miss? 
Miss Rischie : Waalaikumsalam, Iya Mbak silahkan. 
Researcher : Miss, saya Arina Azka dari kampus IAIN Surakarta Miss, 
disini mau penelitian di kelas Bahasa Inggris Miss. 
Miss Rischie : O ya Mbak lha untuk skripsi apa tesis ini Mbak? 
Researcher  : Skripsi ini Miss hehe, tentang english teaching learning 
process di BLK ini Miss, kan Bahasa Inggris nya untuk 
jadi frontliner ya miss, gimana sih Miss pembelajaran di 
dalam kelas?  
Miss Rischie : Pembelajaran nya disini Bahasa Inggris untuk jadi 
frontliner, karena frontliner itu banyak ngomongnya ya 
jadi memang ditekan kan pada aspek speaking Mbak. 
Researcher  : Kalau untuk materi nya sendiri Miss? Silabusnya ada kan 
Miss? 
Miss Rischie : Silabusnya ada di dalam modul seperti ini Mbak (sambil 
menyerahkan modul) ini modul seperti ada 12 unit, 
diberikan ke semua siswa juga kok Mbak, jadi malah 
biar pada belajar dulu di rumah soalnya kan materi-
materi nya apa aja mereka tau.  
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Researcher : Kalau materinya sendiri Miss, apakah ada teksbook 
khusus yang digunakan ? 
Miss Rischie : Ngga ada buku khusus Mbak, cuman ya kayak gini pake 
modul aja sama paling ya nambah-nambah sendiri saya 
kembangkan dari buku lain.  
Researcher  : Lesson Plan gitu Miss?  
Miss Rischie : Hehehe ndak biasa buat saya Mbak, dulu sih awal-
awalnya bikin Mbak, tapi ya lama-lama males Mbak, 
cukup dengan modul ini aja, ga dituntut juga soalnya dari 
pihak sini.  
Researcher : O gitu Miss, kalau kayak Pronunciation, trus Grammar 
gitu Miss? Apakah diajarkan secara terpisah gitu Miss? 
Miss Rischie : Ya ngga lah Mbak, kayak kuliah aja lho. Kalau 
pronunciation, Grammar, trus juga vocab itu include 
dalam pembelajaran sehari-hari.  Kalau diajarkan sendiri-
sendiri juga butuh waktu Mbak, kan waktunya juga 
cuman 2 bulan, jadi mesti dipercepat gitu, dikit-dikit 
diselipin di pembelajaran gitu. 
Researcher : Trus dipisah-pisah temanya ga Miss, kan frontliner ada di 
berbagai kantor juga, misalnya di rumahsakit, atau di 
hotel, atau di kantor apa gitu, kan mestinya beda-beda 
kan penggunaan nya. 
Miss Rischie : Ngga kok Mbak, disini cuman diajarkan frontliner secara 
umum gitu Mbak, jadi ya kalau soal penggunaan gitu 
biasanya langsung dipraktekan di kelas dalam bentuk 
percakapan gitu Mbak 
Researcher : Metode pengajaran yang sering Miss gunakan di kelas 
apa Miss? 
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Miss Rischie : Saya paling sering di kelas ngajarnya pake Role Play 
mbak, tak buat acting jadi pelanggan sama customer 
service nya. Habis bahas teori langsung dipraktekkan 
biar mereka ga lupa teorinya gitu Mbak.  Miss Lina juga 
pakai Role Play Mbak. Kalau Miss Lina tu ya prakteknya 
pakai telpon kan Miss Lina ngajarnya khusus 
pertelponan Mbak hahaha. 
Researcher : Kalau media yang digunakan Miss? 
Miss Rischie : Media, mmm ya pakai buku aja Mbak, modul itu.. trus 
juga Telepon. Kadang-kadang pakai LCD proyektor buat 
nyetelin video-video  
Researcher : Ga disuruh presentasi-presentasi gitu miss muridnya?  
Miss Rischie : Presentasi sih tapi ga pakai LCD Mbak, cuman ditulis di 
papan tulis trus saya suruh nerangin ke temen-temen nya. 
Jadi murid-murid selain paham juga bisa membantu 
teman-teman nya biar paham.  
Researcher  : Jadi masih seperti metode lama ya Miss, kalau untuk 
instruktur nya sendiri, disini bagaimana peran guru Miss? 
Miss Rischie                : Kalau disini instruktur berperan sebagai guru, mengajar di 
dalam kelas, juga harus kreatif mencari tema-tema 
materinya juga Mbak biar ga boring, biar terlatih juga 
mereka ketika nanti sudah bekerja beneran, nah untuk itu 
juga kami rutin mengadakan uji-uji kompetensi setiap 
selesai satu unit, agar mereka benar-benar mengerti apa 
yang mereka pelajari. 
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Researcher : O gitu ya Miss, yaudah Miss cukup segini dulu interview 
nya Miss, besok bisa diterusin lagi  
Miss Rischie : Udah cukup Mbak? O ya bisa bisa. 
Researcher : Terimakasih ya Miss. 
Miss Rischie : Oke sama-sama   
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INTERVIEW 3 
 
Interviewee : M. Naufal Majid (19) – siswa 
Time  : August 4, 2017  
Place of Interview : In the class third floor of Business and Manajemen 
building  
 
Researcher : Permisi, Mas boleh minta tolong ngga? 
Interviewee : Iya Mbak ada apa? 
Researcher : Saya wawancarai sedikit ya Mas. 
Interviewee : Waduh jangan sulit-sulit ya Mbak. 
Researcher : Alah ngga sulit Mas emangnya soal ujian? Cuman 
sedikit aja tentang pembelajaran kok. 
Interviewee : Yaudah kalo gitu Mbak, mau tanya apa e Mbak? 
Researcher : Pertama, kenapa pilih ikut pelatihan Bahasa Inggris? 
Interviewee : Karena saya merasa kurang dalam Bahasa Inggris 
saya dulu waktu sekolah Mbak, trus juga sekarang itu 
semua pakai Bahasa Inggris e Mbak, jadi ya mau 
gamau kudu bisa Mbak. 
Researcher : Trus disini kan pembelajaran nya Bahasa Inggris 
untuk jadi frontliner kan, nah itu Mas tau ga? Sebelum 
masuk BLK juga udah tau kalau bakal mempelajari 
Bahasa Inggrisnya buat kerja jadi frontliner? 
Interviewee : Ya tau lah Mbak kan di brosurnya ada haha 
Researcher : O jadi memang pengen kerja jadi frontliner ya Mas? 
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Interviewee : Iya nanti mau nyoba lamar kerja Mbak, jane pengen 
nya sih di pelayaran. 
Researcher : O pengen di pelayaran Mas. ya kalau begitu good luck 
aja deh Mas, Oiya kalau selama disini belajar Bahasa 
Inggris menemui kesulitan apa Mas? 
Interviewee : Kesulitan? Mmm, apa ya? Pengucapan itu lho Mbak, 
pronunciation itu masih kesulitan saya, kalau salah 
kan diketawain, banyak kosa kata baru jadi harus 
buka kamus terus.  
Researcher : Kalau dari sisi pengajaran nya? Instruktur nya? 
Interviewee : Ga masalah sih Mbak, intrukturnya seru-seru kok 
ngajarnya, jadi belajarnya tu ga spaneng sambil guyon 
kayaknya tadi itu lho Mbak hhaha Mbak nya jadi 
korban. 
Researcher : Haha iya sih Mas, rame banget kelas nya, dulu kelas 
saya ga serame ini, yaudah kalo gitu makasih ya Mas, 
nanti kalau ada yang kurang saya tanyakan lagi sama 
temen-temen. 
Interviewee : Oke Mbak, silahkan. 
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INTERVIEW 4 
 
Interviewee : Eka Hening Setiawan (23) – siswa 
Time  : August 5, 2017  
Place  : In the class third floor of Business and Manajemen 
building  
 
Researcher : Permisi mas, boleh minta waktunya sebentar? 
Interviewee : Boleh Mbak, ada apa ya? 
Researcher  : Mau wawancara sebentar aja ya Mas.. 
Interviewee : Oke Mbak silahkan,  
Researcher : Menurut Mas apa sih pentingnya belajar Bahasa Inggris mas?  
Interviewee : Ya Bahasa Inggris kalau di jaman yang se modern ini ya 
emang pasti penting Mbak, ya buat bekal hidup aja lah Mbak.. 
buat bekal saya kerja ke depan nya, soalnya saya kan emang 
basic saya tuh perhotelan Mbak jadi ya saya pengen aja gitu 
mendalami Bahasa Inggris disini yang gratis. 
Researcher : Oh gitu Mas, kalau soal pembelajaran Bahasa Inggris disini 
gimana Mas?  
Interviewee : Pembelajaran disini menyenangkan Mbak, instruktur nya seru 
dan lucu-lucu, jadi ga tegang gitu belajarnya.. kalau soal materi 
sih, sebenernya saya juga udah pernah dapat di sekolah dan pas 
saya kuliah hotel itu, cuman kan ini Bahasa Inggris nya khusus 
bekal frontline jadi ya meski materinya biasa kayak cuman 
conversation gitu tapi kan langsung dijuruskan ke bidang 
frontline nya, jadi nya ya tetep asik. 
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Researcher : Iya tadi saya perhatikan juga setelah materi langsung 
dipraktekin gitu ya Mas? 
Interviewee : Iya Mbak, jadi setelah teori-teori pasti langsung dipraktekin, 
tapi tema nya gonta ganti kok Mbak, kalau ini tadi kan 
percakapan di kantor operator seluler, besok kalau ngga salah 
gantian di hotel. 
Researcher  : Ya biar latihan ngalamin jadi frontliner di berbagai bidang kali 
ya Mas. Selama belajar Bahasa Inggris di BLK ini Mas 
menghadapi kesulitan apa aja? 
Interviewee : Iya Mbak saya kesulitan dalam grammar. Penggunaan itu lho 
tenses kan beda-beda, ya kadang bingung aja gitu. 
Researcher : Trus kalau pas bingung, apa yang Mas lakukan?  
Interviewee : Hehe, ya nanya Mbak, kalau ngga ya buka buku Mbak di BLK 
sini disediakan buku yang ada rumus-rumus tenses nya 
Researcher  : Hmm ya ya, selain itu ada lagi ngga Mas? Usaha yang 
dilakukan. 
Interviewee : Ngga ada sih ya cuman itu paling kalau kurang yakin kita 
nanya ke Instruktur aja Mbak. 
Researcher  : Oke segitu aja dulu ya Mas makasih waktunya 
Interviewee : Ya sama-sama Mbak. 
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Gambar 1. Gedung BLK Surakarta Tampak Depan 
 
 
 
 
 
 
 
 
Gambar 2. Gedung Manajemen BLK Surakarta  
 
 
 
 
 
 
 
 
 
Gambar 3. Brosur BLK Surakarta 2017 
83 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
84 
 
 
 
Photograph 1 : The learning process in the classroom 
Photograph 2 : Students make a conversation between customer and customer 
service and then translate the conversation into English  
Photograph 3 : Two students perform role play in front of the class 
Photograph 4 :The students switch role with their partners 
Photograph 5 : Interview with student 
Photograph 6 : Interview  with the Instructor, Miss Rischie 
Photograph 7 : Interview with student 
Photograph 8 : The telephoning examination 
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